ANNUAL REPORT

Narrative
NOT BEING IN EMPLOYMENT, EDUCATION OR TRAINING
(NEET) YOUTH IS CONSIDERED TO BE A SOUND
PREDICTOR OF LONG-TERM UNEMPLOYMENT (COLES
ET AL, 2002 AND RAFFE, 2003, AS CITED BY KRAAK, 2013
In the fourth quarter of 2016, 30.1% of South African youth aged
15–24 years were not in employment, education or training (NEET).
This rate is higher among females than males (33% versus 27%
respectively) (StatsSA, 2016).
As Kraak (2013, p. 82) states “There is now a widespread view
that ‘NEET’ youth should be given a second chance at completing
schooling or entering post-school education. A number of
institutions and instruments are being viewed as part of this
up-skilling mission – including universities of technology, FET
colleges, apprenticeships, learnerships, public works schemes and
private sector support”.
It has been argued that that macro-level strategies implemented
by the state to resolve the NEET problem – including programmes
offered by FET colleges and SETAs - have failed in terms of meeting
the employment requirements of local businesses, in linking
trainees to jobs, and in their efficiency (Kraak, 2013; McGrath &
Akoojee, 2009; Turner, Halabi, Sartorius & Arendse, 2013). It has
also been stated that the government’s Expanded Public Works
Progamme (EPWP), designed to enhance workers’ skills and labour
market exposure, is unlikely to have a significant impact on skills
development or unemployment (McCord, 2005).
There is therefore a role that needs to be played by the private
sector and civil society organisations in the provision of Technical
Vocational Education and Training (TVET) in South Africa.
In the beginning of 2017, Salesian Life Choices decided to
embark on this journey. We aimed to create a state-of-the-heart
job-training program intended to give school leavers the skills and
direction they need to land meaningful and good-paying jobs.
The three main activities for the pilot phase (2017) were:
Activity 1 – Vocational Training Literature Review
Activity 2 – Opportunity Search Document
Activity 3 – First Course Piloted
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RESULTS
Literature Review

The purpose of the literature review was to describe the various technical and vocational
educational and training (TVET) models and approaches for youth from low income communities
and their effectiveness. Unfortunately when it comes to evaluation of these models in developing
countries there was an “overall scarcity of robust evidence… It would seem that only a very small
proportion of the many TVET interventions currently in operation in developing countries around
the world have been rigorously evaluated” (Tripney et al, 2013). Some literature from low income
communities in the United States was therefore used in the review. Below is a summary of the
findings:

THEORETICAL APPROACH TO TVET – PRODUCTIVISM VERSUS BUILDING SOCIAL CAPITAL.
The South African government approach to TVET and solving the NEET challenge can be
described as “productivist” i.e. focusing on the development of human capital for income
generation and economic advancement (Powell, 2012). It has been postulated that one way in
which NEET can be better addressed is by helping youth to gain social capital i.e. academic and
social skills and networks that facilitate a connection to the world of work and school culture
(Nudzor, 2010, as cited by Kraak, 2013). It has been argued that building social capital around
work-readiness in particular is important (Kraak, 2013).
By seeing the primary purpose of TVET as the building of social capital, or life skills, this shifts the
focus from economic development to human development and wellbeing. Powell (2012)
describes a similar “capabilities” approach to TVET, which can be seen as increasing student’s
capability to access social capital, and therefore work. She argues that while TVET includes
training for employability, it should also include the expansion of other important life skills.
Similarly, Kraak (2013) suggests that the building of social capital may in fact be more important for
finding jobs than the practical and technical components of vocational training.
Since NGOs operate on the micro level, which is where social problems materialise, there is a key
role to be played by South African NGOs in helping youth develop social capital and life skills and
in accessing work (Greenstein, 2003, as cited by Kraak, 2013).

TVET MODELS IN LOW TO MIDDLE INCOME COUNTRIES (LMICS)
Tripney et al’s (2013) review of TVET in low to middle income countries (LMICs) found that young
people in LMICs gain some benefit from TVET interventions. They did not recommend utilising
any specific models included in the review however, since there were so few evaluations that were
rigorous enough to be included in the study. They found that both multi-component
(e.g. classroom-based coupled with on-the-job learning) and single mode (e.g. technical
education only) TVET had similar effects. In absence of evidence, they argue for “opting for the
cheapest and/or most culturally acceptable models” (p. 79).
While Tripney et al (2013) were not prepared to recommend specific models due to lack of
evaluation data, they were able to describe the most common TVET themes in LMICs:
•
•

•
•
•
•
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Phases. Most models were two phases, usually with classroom based vocational training
followed by on-the-job training for work experience.
Content. Content included short-term, semi-skilled training in specific occuptions
demanded in the private sector, as well as basic job readiness skills and some
trade-specific skills. Course content was customised to meet the needs of local labour
market.
Funding comes from a variety of sources, many including public/private partnerships, but
government is responsible for financing and regulation of training.
Private sector involvement. The private sector is responsible for the provision/delivery of
training.
Duration in most cases is around six months (approximately three-months classroom
based three-months on-the job). Trainees are required to attend daily (Monday to
Friday).
Financial benefits included stipends to cover transportation, meals, and childcare.

RECOMMENDATIONS FOR TVET IN SOUTH AFRICA
Stuart (2012) made the following recommendations for “borrowing” TVET programmes
from other countries and implementing these in South Africa:

Creating partnerships
It is necessary for TVET providers to partner with private corporations so that students
can access on-the-job training or apprenticeship. This also ensures that the needs of
industry are met by making qualified workers available for employment. As noted by
Oketch (2007 as cited by Stuart, 2017), this example of private provision in TVET is seen
increasingly in other African countries.
Developing a range of skills
TVET needs to provide a balance of basic life skills, broad occupational or industry skills
and specific job related skills. By not focusing only on specific job related skills, this
makes continued development of skills and higher pay more likely for graduates (Bennel
& Segerstrom, 1998, as cited by Stuart, 2017).
Selection of lecturers
It has been recommended that TVET lecturers be recruited not from FET colleges but
primarily from industry. Lecturers should model to students a pride in the industry and
professional standards, while also being personal learning advocates, and direct
connections to apprenticeships (Stuart, 2012). Unlike at FET colleges, lecturers should be
representative of students in terms of race and background (Akoojee, 2008, as cited by
Stuart, 2012).
Taking these recommendations and the mentioned literature review into account, the
following recommendations for designing a TVET model for South African youth from
low income communities can be made:
•
•
•
•
•
•
•
•
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TVET programmes should focus on building social capital and life skills and
focus on human development first, not economic development.
TVET content should include broad occupational/industry skills as well as
specific job related skills to allow for upward mobility in an industry for trainees.
TVET providers should partner with local employers to provide on-the-job
internships or apprenticeships.
A combination of services should be provided, including remedial education,
social services and job placement.
Financial stipends should be provided to trainees.
Lecturers should be sourced from the relevant industries and should ideally
match the demographics of the trainees.
Due to the absence of rigorous evaluations, new models should be kept as
cheap as possible and should be evaluated rigorously.

RESULTS
Opportunity Search Document
The Opportunity Search document is aimed at answering the question – where is the gap?
and give a meaningful overview of vocational training. The research process allowed us to
dream, design and deliver a framework for a future-orientated vocational academy that
serves youth from the ‘Cape Flats.’
The document focused on answering the five following points:

1

What are the organisation’s needs? Who currently assists
youth transistioning from school to work?

2

What are the employment sector’s needs currently and in the
future?

3

What are the youth’s needs?

4

What does education look like that will provide for the needs
of the future?

5

What is the new-look economics that provides a future for
all? Looking beyond jobs. Organisational self-sustainability.

Please find opportunity search document attached
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RESULTS
Coding Class
The Life Choices Academy began in 2017 with the goal of developing the skills of school-leavers to obtain
well-paid and meaningful jobs. Based on all the researched conducted, the Academy had four key
objectives:
1.
To develop students’ work readiness
2.
To develop students’ entry level job skills as required by the private sector
3.
To develop students’ emotional intelligence and resilience
4.
To assist students to obtain work experience and jobs
Salesian Life Choices partnered with CodeSpace to deliver a six-months web development course. This
course targeted 18 to 25 year olds who had passed Matric. Applicants also needed to be computer literate
and be interested in a career in information technology. After the six month course the Academy
assisted students who had passed the course to get interviews with potential employers for a six-months
paid internship.
Student demographics
Thirty-four students were accepted to participate in the coding “bootcamp”, which consisted of problem
solving tasks to assess their aptitude for coding. Thereafter 26 students were invited to participate in a
two-week Life Skills course, after which the final 20 students were selected to start the coding course.
The final cohort of 20 students consisted of 8 females and 12 males. In terms of race, 5 students identified
as African, 14 as Coloured and 1 as White. The average age of students was 20 (range = 18 to 24 years)
Activities
The various programme activities that were implemented as presented in Table 1.
Table 1: Activities dosage table

Activity theme

Life Skills/Personal
Development

Professional
development

Coding

Activity

Time spent on activity

Life Skills & Professionalism

10 days at beginning of programme (induction)
+ 3 days at the end of the programme (closure)

Friday Self-Development sessions

16 hours (1 hour per session)

Life Skills modules

48 hours (6 hours per session)

Mindfulness

9 hours (1 hour per session)

One-on-one sessions with Life Coach

At least 2 sessions per student

Design Thinking

9 hours (3 hours per session)

Learn2Learn online course

6 hours (4 hours online)

Professional Development

33 hours (3 hours per session)

Front End Development
(HTML and CSS)

6 weeks

Javascript & JQuery

12 weeks

Git hub & SASS

2 weeks

Overall Attendance
Students were required to attend the course for six months, Monday to Friday from 8:30am to 5:00pm. Of
the 20 who started the programme, 17 graduated. Of the three students who left the programme, one left
to start their own business, and two did not meet the minimum attendance requirements*. Among students
who graduated, attendance was high at 97%, and these students arrived on time 95% of the time (range =
78% to 100%).
*Students were allowed to be absent for no more than six days over the duration of the six-months course
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Life Skills/Personal Development
Outcomes Evaluation Results
Online module reflection forms were used, students were asked to state how much they agreed with
various statements about the emotional intelligence outcomes of the life skills modules
(1 = Strongly disagree; 7 = Strongly agree). Their average ratings per outcome are presented in Figure 1.

Average ratings of life skills outcomes (1 = strongly Disagree; 7 = Strongly Agree)
Increased my respect for other people

6.5

Improved awareness of my own character

6.5

Improved my relationships with other people

6.5
6.4

Made me more adaptable

6.3

Helped me believe I can be successful in life
Made me a more positive person

6.3

Helped me to persevere when things get tough

6.3

Improved my self-esteem

6.2

Helped me to cope with my own feelings

6.0

Improved my stress management skills

6.0

Developed my leadership skills
Helped me to speak about my feelings

5.9
5.8

Figure 1
The chart above shows that on average students showed a high level of agreement that they had
improved their life skills and emotional intelligence as as a result of the modules. The highest rated
outcomes were related to respect for other people, awareness of their own character, relationships with
other people and adaptability. The outcomes with relatively lower average ratings were regarding
leadership skills (5.9) and speaking about one’s feeling (5.8).

“

...It’s helped me to confront my fears and things
that were standing in the way of me giving my best
in my work and my life even my family and friends,
relationships.”
11

In focus groups participants were asked what the greatest benefit of the life skills modules
was for them. Their responses were categorised into themes (Figure 2).
Outcomes of life skills modules identified in focus groups: Number of quotes per theme

24

18

13

4
2
Intrapersonal

Interpersonal

Resilience

Work readiness

Planning/goal setting

Figure 2

The above figure demonstrates that they most common outcomes of the life skills
modules as reported in focus groups were intrapersonal (n = 24), interpersonal (n = 18)
and resilience (n = 13).
Regarding intrapersonal outcomes, students spoke mostly about having increased
self-awareness, self-esteem, self-reflection and positivity, some example below:
“Friday sessions… basically just focusing on yourself and not focusing on others around you,
how you can better yourself…how to love yourself and love others… to constantly tell yourself
you’re cool… to find what your strengths are and focus on that instead of what your
weaknesses are, it makes you capable of getting things that you want or what you in envision
for yourself. So, those two I would say helped us all start envisioning a life that we would want
to live and that’s very powerful.
“I can honestly say that the confidence that I have today is because of the life skills sessions.”
“I think the greatest one for me was the presentation of the personal stories because then we
were friends, or acquaintances but then you hear everybody’s stories and our relationships
with one another deepened so that was the greatest benefit.

“... be the rubber ball in life no
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matter what you go through you
can always get back up...”

“I think, Sean Collard lesson was the biggest lesson for me. He taught me about time and how
nobody is better than anybody at a specific thing, it’s just some put in more time than others
and I think that changed my perception on academics and work ethics and things like that.
“My greatest benefit was the lesson we had on facing your giants… where you had to look at
the things that are holding you behind, the things that are standing in your way of you being
your best self… It’s helped me to confront my fears and things that were standing in the way of
me giving my best in my work and my life even my family and friends, relationships.
“…there was one last thing that stood out on a Friday session, the bouncing back session.. be
the rubber ball in life no matter what you go through you can always get back up… they keep
on telling you why you should succeed constantly and how to succeed and basically it doesn’t
matter if you fail that just means you are a step closer to success.”

Professional Development
Outcomes Evaluation Results
Students were asked to state how much they agree with various statements on the outcomes of the
CodeSpace professional development modules (1 = Strongly disagree; 7 = Strongly agree) (see Figure 3,
Figure 4, and Figure 5).
Average ratings of outcomes of Professional Development module (1 = Strongly Disagree; 7 = Strongly Agree)
Given me an awareness of my strengths and
weaknesses

6.1

Improved my communication skills

6.1

Increased my belief in my abilities

5.9

Improved my personal vision

5.9

Given me a mindset of possibility

5.9

Helped me define my career objectives and goals

5.9

Improved my skills to communicate on platforms
such as Slack and Trello

5.9

Improved my interview skills

5.8

Improved my resilience (ability bounce back)

5.8

Figure 3

The figure above shows that students on average highly agreed that the professional development module
had the intended outcomes (range = 5.8 to 6.1 out of 7) of improved self-awareness, communication skills,
self-belief, personal vision and goals, interview skills and resilience.
Average ratings of outcomes of Design Thinking module (1 = Strongly Disagree; 7 = Strongly Agree)

Improved my ability to work in a team

6.1

Increased my empathy

6.1

5.9

Improved my problem solving skills

Improved my idea evaluation skills

5.8

Improved my creative and connected thinking skills

Improved my idea generation skills

5.7

5.5

Figure 4
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The figure above shows that students on average highly agreed that the Design Thinking module had the
intended outcomes (range = 5.5 to 6.1 out of 7) particularly regarding team work and empathy. Ratings were
slightly lower for “creative and connected thinking skills” (5.7) and “idea generation skills” (5.5).

Average ratings of outcomes of Learning to Learn module (1 = Strongly Disagree; 7 = Strongly Agree)

5.9

Taught me chunking techniques

5.7

Taught me memory techniques

Improved my understanding of the brain

5.3

Improved my ability to learn in a team

5.3

Helped me avoid procrastination

5.3

5.2

Improved mt research skills

5.1

Increased my skills to plan my learning

Figure 5

Figure 5 shows that the Learning to Learn Module had slightly lower ratings in term of outcomes
compared to the other modules, however these are still fairly high. The highest rated outcomes
were for “chunking techniques” (5.9) and “memory techniques” (5.7).
In focus groups participants were asked what the greatest benefit of the professional development
modules was for them. Their responses were categorised into themes (Figure 6).
Outcomes of CodeSpace Professional Development modules identified in focus groups:
Number of quotes per theme
7

5

4

“
14

3

I also learned couple of new study methods with the
MOOCs. It taught me a lot of things that would help me
in a long run in my professional career, especially with
coding since you always have to keep learning new
languages...I think the MOOCs were very essential.”

3

2

Design thinking

Work readiness General

Self-learning

Interpersonal

Interviewing skills

CV development

Figure 6

The chart above shows that the most common outcomes of the professional development modules
were related to Design thinking (n = 7), general work readiness (n = 5), and self-learning (n = 4).

“
“
“
“
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Design thinking also helped a lot with designing websites
because it kind of helped you to see how it should be
structured, it’s like frame-working, physical
frame-working for creating a website which I think is very
important.”

I think that the greatest benefit was the design thinking
which literally changed my way of thinking. I kind of saw
of different ways to solve one problem and just not one
way and then after that think which one would be the
best. It also helped me to think out of the box.

I would say empowerment for us definitely because a lot
of the exercises they did was like empowering the youth
with inside the work place and dealing with certain
issues, so almost like life skills within a work place that
was cool.”

there was a few tips to help you study, I would say when
I was in school I never studied, I didn’t like studying and
the tips that they gave there on the MOOC I tried a few of
those tips and I got it right and I was like that’s good.”

Coding Course
Outcomes Evaluation Results
This section will present a summary of the student assessment results, feedback from
the online reflection forms, and from focus groups.
Focus groups
In focus groups students were asked to state the greatest benefit of the coding
modules to them. Their responses were coded into themes
Outcomes of coding modules identified in focus groups: Number of quotes per theme
13

7

2

2
1

Coding Skills

Self-learning
skills

Attention to
details

Employment
prospects

Resilience

1
Time management

Figure 7

As to be expected students were most likely to say that they benefited from the
coding module as they learnt coding skills (n = 13), most for the first time. Some
students also spoke about the self-learning skills they had developed during the
coding modules (n = 7), as they were often required to do their own research in order
to solve problems, for example:

“I think the greatest benefit for me was that we had all the resources here and that we
had enough practice time to do self-learning.”
“Self-learning as well, we had to rely mostly on ourselves to get the work done
because some of the challenges were a bit tricky so you had to do research but we
also bettered our research and our knowledge so we learnt a lot there.”
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Course work results
Students completed a variety of coding assignments during the course. A minimum
pass rate of 80% is applied to all assignments – if students do not obtain 80% for an
assignment, they have the opportunity to resubmit to better their mark. The average
final mark obtained by graduating students for all their assignments was 81%
(range = 63% to 92%). Five of the 17 students did not obtain the minimum final
minimum mark of 80% (four students got marks between 72% and 78%, and one
student achieved 63%). Of these five, the top student was still allowed to interview
with potential employers.
Interviews and employment
In the online reflection forms students were asked to rate out of 7 the extent to which
they felt prepared for potential employers’ coding tasks, interviews and working in the
industry (1 = Not at all prepared; 7 = Extremely well prepared). Their average scores are
presented in Figure 8.
How well prepared did you/do you feel for... (1 = Not at all prepared; 7 = Extremely well prepared
6

Coding tasks for potential employers

6.2
5.9

Interviews with potential employers

Readiness to work in the coding industry

Figure 8

The figure above indicates that the graduates felt well prepared for coding tasks,
interviews and to work in the industry.
To date, 13 graduates have gone for job interviews (range = 1 to 7 interviews). Of these
students, 11 were made offers and have begun their internships. Their average
starting salary is R6090.91 (range = R4500.00 to R8500.00). The other two students
who interviewed have not yet received job offers.
Of the four graduates who were not interviewed, one will be placed in job
immersions, one will be placed in an unpaid internship and one has already found a
job (data-capturer – sportsman warehouse). One chose to return home to Eastern
Cape.
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Overall ratings
At the end of the course, students were asked how likely they were on a scale of 0 to 10 to recommended Life
Choices Coding Academy to a friend or colleague (0 = not at all likely, 10 = extremely likely). Their responses and
the net promoter score are presented in Table 9.

Detractors (0 – 6)

Passives (7-8)

Promoters (9-10)

Net promoter score
(range = -100 to +100)

0

1 (7%)

14 (93%)

93

Table 9: Net promoter results for Life Choices Academy.
The table above showed a very high net promoter score for the Coding Academy overall. Meaning that when all
components were put together students were extremely happy with the experience.
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Monitoring
and Evaluation
The following were the evaluation methods used with the first cohort of coding students
(2017-2018)
Process and Outcomes surveys
There were eight Survey Monkeys conducted throughout the six months. Two were
complete after each of the initial 2 weeks of Life Skills training (n = 26 and n = 25
respectively) in July 2017. These covered process and outcome questions.
Three were process questionnaires which took the form of module reflections. Module
reflections covered questions around facilitation, logistics and content and left room for
recommendations. There were three module reflections complete, namely, front end
development (n = 19), Javascript (n = 16) and Git and SASS (n = 17).
The additional three questionnaires covered both process and evaluation questions. The
mid-course evaluation covered questions around the greatest benefits of and
recommendations for the leadership activities complete in the first half of the course as
well as various outcomes questions. The post-course evaluation (n = 15) in December
2017 covered questions around the greatest benefits of and recommendations for the
leadership activities complete in the second half of the coding course as well as various
outcome questions. The post-course also evaluated the professional development
modules offered by CodeSpace. The final reflection (n=16) took place in January 2018
which looked at the activities covered in the last two weeks of the course as well as
facilitator ratings.
Learner focus groups
Three focus groups were conducted at the beginning of 2018 which together included 16
of the coding students. The purpose of these focus groups was to collect in-depth
information about each aspect of the programme, how it had benefited students and
what suggestions they had to improve each aspect. A thematic analysis was
conducted on the data using Atlas.ti.
Student coding results
The students’ final coding marks were collected from CodeSpace who set and marked
the students’ assignments throughout the course.
Telephonic Feedback and Interviews
The programme facilitator is in contact with the students on an ongoing basis to collect
information regarding internship offers, internship placements and starting salaries.
A follow up interview will be conducted in 2018 six months after internship
placements in order to determine whether the students will become permanent
employees and whether they felt the course had prepared them for the internship.

Please find outcome evaluation report attached.
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ASHLEY QHIMNGQOSHE, 21, KHAYELITSHA

Comments from
past students

“Ever since high school I had an interest in IT, to pursue what I
thought I loved, I enrolled at a local college to study IT. While there
I realised my real interest and passion was for coding. After a rough
first year I dropped out because I was failing - I felt like my dream
of becoming a coder was over because I couldn’t afford to study
further. That’s when my friend told me about Life Choices’
Academy. It was a second chance and an opportunity to pursue my
passion.

LONWABO MDAZUKA, 21, GUGULETHU
“When I was 13 my mom brought a computer home, and
in many ways it saved my life because it kept me off the
streets. I have always loved technology, but never knew
things about - but I knew that I wanted to work with
computers when I grew up.

Since starting four months ago it has been a life-changing
experience - not only a place where I learned hard skills like Html
and Java languages but where I have self-developed. When we did
the life skills element of the course I questioned what it had to do
with me being a great website developer. A few weeks ago, I got
my answer, when I pitched my services as a website developer to
a local business in Khayelitsha. I went to a store to purchase some
gas when I saw the owner, normally I would shy away from the
interaction, but that day I felt confident when I realised that there is
an opportunity to find out if his company had a website.

When I found out about the academy I was job hunting,
I would survive by selling jackets in my community. One
of the first things I learned in the academy was to reflect
on who I am. This affected me in a positive way, because
I never realised that I was holding onto choices I made in
the past. Afterwards, I became a clean slate to learn.
Learning about the back end of a website, the coding was
exciting. I was hooked and knew that this is something
I want to do in my future. The main thing I have gained
by being part of the academy is that I have a renewed
energy for life.”

GARTH JOHN SCHIEMAN, 18, MITCHELL’S PLEIN
“Life Choices academy has taught me many skills that have
already helped my personal life. After graduating from high
school, I took part in a 3-month-internship at a local school,
I hoped that I could maybe get a job afterwards because
there wasn’t money for me to study. After my internship I
heard about the academy and knew that I wanted in. I have
always been interested in learning more about computers, ever since being introduced to the subject during high
school. I started feeling different about myself from the
beginning of the course when we took part in the life-skills
training on self-awareness, mindfulness, being aware of our
actions, and learning leadership techniques. These were vital
for me, as it helped me deal with the gangsters and criminals
in the area. Before, I would react if I was approached, or if I
thought I was going to be threatened, today I can walk away.
Regarding the coding and the hard skills, it has been
challenging but rewarding when achieved. For the most part,
being in the academy these last four months has helped me
see life broader, before I would focus on the now, and not
focus on my why. Now, I know my why is to help others the
way I have been helped. I have recently contacted my high
school Math’s teacher to offer my services to tutor students.
My future aim is to teach them more about Html, coding and
Java so they also have more opportunities.”

I remember approaching him and thinking about the coaching I
received about being confident, and how to communicate in a
professional manner. I told him that I’m studying coding and that I
can create a website for him. He was open to it, so we had a
meeting where he gave me a brief, and I was hired - securing my
first client! Today the website is live and I’m pursuing other
opportunities to build websites for businesses in my community.
I feel it is important that I take the skills I am learning back to my
area.

MEGAN MEYER, 24, PRIMROSE PARK
“Being part of Life Choices’ Academy has made me see
myself and my future differently. I graduated from high
school in 2010, and because we lacked the finances I could
not study further and found administrative jobs after school,
after saving money I decided to teach English in China.
While I loved it there, I knew it was not my passion. I had
an interest in graphic design, websites and had hoped to
study part-time but I knew money would be a problem.
Shortly, after I returned to South Africa, I was told about the
Academy. Being part of the course has allowed me to turn
my interest into something tangible and in the process has
shifted the focus of my goals and ambitions. The skills I have
been building through the course are not only focused on
Coding and Website Developing but also learning life skills
like budgeting, and how to be interview ready.
We recently went through mock job interviews, it was
helpful in understanding how to present and articulate
ourselves in an interview. The best part thus far of the course
has been learning about HTML and CSS (Cascading style
sheets), and Javascript. Learning these new skills has been
challenging but it has opened many doors… I feel
motivated about my future because I can go into web
designing, graphic designing, game developing,
consulting… the options are endless!”
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